High social status youth are often influential in the peer system. Thus, they may serve as agents of cultural socialization if they exhibit characteristics that reflect cultural values (e.g., interdependence). This research examined the behavior that contributes to high social status in the United States and China. At each of 3 waves, 934 early adolescents (M age ϭ 12.7 years at Wave 1) made behavioral (i.e., prosocial behavior and academic engagement) and social status (i.e., likability, perceived popularity, and admiration) nominations of their peers. Positive behavior was predictive of higher social status in both the United States and China, but this was stronger in China. In the United States, there was a tendency for positive behavior to be less predictive of perceived popularity than other forms of social status (e.g., likability); however, this tendency was not evident in China.
ularity during this phase of development. If youth high in social status possess characteristics in line with the values and norms of their culture, they may serve as agents of cultural socialization. Thus, focusing on the United States and China, the goal of the current research was to examine if the attributes that contribute to high social status in the peer system during early adolescence reflect cultural values and norms.
Types of High Social Status and Their Overlap During Early Adolescence
Theory and research have generally focused on two types of high social status in the peer system. Likability reflects youth's acceptance by others in the peer system-also thought of as social preference (for a review, see Cillessen & Rose, 2005) . It is typically assessed with peer nominations or ratings, probing how much youth are liked by their classmates (e.g., Logis, Rodkin, Gest, & Ahn, 2013; Wentzel & Caldwell, 1997) . Measures of acceptance (e.g., "Rate how much you would like to be in school activities with this person?") and peer preference (e.g., "Who are the kids in your grade that you personally like the best?") are considered indicators of likability (for a review, see Cillessen, 2009 ). As such, likability primarily reflects peers' personal sentiment about youth. Perceived popularity refers to youth's reputation in terms of social dominance, visibility, prestige, and ability to control resources in the peer group (for a review, see Pellegrini, Roseth, Van Ryzin, & Solberg, 2011) . It is generally evaluated with peers' nominations of youth whom they perceive to be "popular" or "cool" (e.g., Rodkin et al., 2000; Rose et al., 2004) . Although likability and perceived popularity have been argued to capture distinct facets of social status (i.e., personal affection vs. reputational judgment; Cillessen & Rose, 2005) , there is considerable overlap (e.g., rs ϭ .59 to .69) in the United States (Cillessen & Mayeux, 2004; LaFontana & Cillessen, 2002) and China (Niu, Jin, Li, & French, 2015) .
A third less studied type of high social status is admiration, reflected in how much peers respect and want to be like youth. Admiration has been assessed with youth's nominations of classmates whom they admire, respect, or want to be like. Graham and colleagues (Graham et al., 1998; Taylor & Graham, 2007) make the case that admiration captures what youth value and desire. As such, similar to likability and perceived popularity, admiration may be shaped in part by culture. The extent to which admiration overlaps with likability and perceived popularity is unclear. Admiration and likability may substantially overlap because they both reflect youth's personal viewpoints about their peers, albeit as manifest in value versus preference. Becker and Luthar (2007) reported a substantial association (rs ϭ .41 to 51) between being liked by one's peers and being seen by one's peers as someone who is admired. Admiration may also overlap with perceived popularity as youth may value the dominance, power, and prestige that come with perceived popularity. Suggestive of this possibility, American youth nominated by their peers as someone who is admired may be more likely to be aggressive (Becker & Luthar, 2007) , which is associated with perceived popularity in other research (e.g., Galván et al., 2011; LaFontana & Cillessen, 2002) .
Defining Characteristics of High Social Status in the United States
In the United States, well-liked youth possess mainly positive behavioral profiles. The more likable youth are, the more prosocial and cooperative and the less antisocial and deviant they are (e.g., Galván et al., 2011; LaFontana & Cillessen, 2002) . For example, studying 7th and 8th graders, Parkhurst and Hopmeyer (1998) found that well-liked youth were high in kindness and trustworthiness as well as low in aggression. Youth who are well-liked also tend to do well in school (e.g., Frentz, Gresham, & Elliot, 1991; Hatzichristou & Hopf, 1996; Wentzel, 1991) . Wentzel and Caldwell's (1997) research, for example, revealed positive concurrent links between peer acceptance and youth's grades during early adolescence. Longitudinal research indicates that these associations reflect bidirectional effects, such that achievement consistently predicts likability over time, which in turn predicts subsequent achievement, albeit less consistently (e.g., Véronneau, Vitaro, Brendgen, Dishion, & Tremblay, 2010; Welsh, Parke, Widaman, & Neil, 2001 ).
Perceived popularity is associated with a mixture of positive and negative characteristics among American youth. Youth viewed as popular are seen by their peers as attractive, athletic, and sociable, but also manipulative and controlling (e.g., LaFontana & Cillessen, 2002) . Compared with well-liked youth, youth perceived as popular exhibit less prosocial and more antisocial behavior (e.g., Cillessen & Borch, 2006; Garandeau, Ahn, & Rodkin, 2011; LaFontana & Cillessen, 2002; Rose et al., 2004) . There is mixed evidence regarding the achievement of youth perceived as popular. Some studies find a modest positive association between perceived popularity and academic success (e.g., LaFontana & Cillessen, 2002) , but others find no association (e.g., Adler, Kless, & Adler, 1992) or a negative association (e.g., de Bruyn & Cillessen, 2006; Gorman, Kim, & Schimmelbusch, 2002) . By adolescence, the attributes of popular youth are even less positive (e.g., Cillessen & Borch, 2006; Garandeau et al., 2011; Rose et al., 2004) , presumably due to youth asserting their independence by diverging from societally valued standards (Moffitt, 1993) .
Less theoretical and empirical attention has been given to youth admired by their peers. On the one hand, peers may admire attributes that make youth likable or successful in regard to meeting societally valued standards. In this case, admired youth may display behavioral profiles similar to those of likable youth, such that they are particularly prosocial and academically engaged. In line with this perspective, Graham and colleagues' (1998; Taylor & Graham, 2007) research with African American youth in the 2nd to 8th grades indicates that youth admire peers who follow the rules and are academically engaged (see also Duong, Schwartz, & Mccarty, 2014) . On the other hand, peers may admire youth who engage in behavior that makes them powerful and dominant, which may include aggression. Moreover, such behavior may be a sign of independence, which may be particularly valued during adolescence in the United States. Hence, youth admired by their peers may have behavioral profiles similar to those of youth perceived as popular. Suggestive of this possibility, 7th-grade youth nominated by their peers as someone who is admired engage in both positive (e.g., academic achievement) and negative (e.g., aggression) behavior (Becker & Luthar, 2007) . This document is copyrighted by the American Psychological Association or one of its allied publishers.
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Defining Characteristics of High Social Status in China
Cultural values and norms may play a role in social status (e.g., Chen & French, 2008 ). China's collectivist orientation prioritizes interdependence (Hofstede, 2001; Markus & Kitayama, 1991; Oyserman, Coon, & Kemmelmeier, 2002) . Thus, prosocial behavior may be of much importance as it facilitates harmony and cohesiveness, particularly among members of a group, such as students in a classroom (Chen & French, 2008; Chen et al., 2014) . Chinese culture is also influenced by Confucianism in which learning is seen as a fundamental part of a lifelong commitment to building moral character (Li, 2003) . Moreover, doing well in school is pragmatically important for Chinese youth given the fierce competition for entrance into top schools. Although prosocial behavior and academic engagement are valued in the United States, the cultural emphasis on self-expression and individual freedom heightens toleration of deviation from such behavior (Chen, 2012) . Consequently, prosocial behavior and academic engagement may be more central to social status in China (vs. the United States). This may be particularly true for perceived popularity during adolescence. Unlike in the United States where adolescence is viewed as a time of individuating from parents in part by moving away from societal norms, in China this phase of development is a time of fulfilling family responsibilities (e.g., Pomerantz et al., 2011; Qu et al., 2016) , which may require youth to abide more by societal norms by being prosocial and academically engaged.
The handful of studies on social status in the peer system in China suggest that social status, including perceived popularity, is characterized largely by positive attributes. Studying youth from China during adolescence, Niu and colleagues (2015) found that, similar to the United States, likability was associated exclusively with positive attributes (e.g., academic achievement). Although perceived popularity was associated with aggression as found in studies in the United States, it was also associated with positive attributes (e.g., prosocial behavior), with some associations being even stronger than those for likability. Research during the elementary school years finds that perceived popularity is characterized by mainly positive behavioral profiles (e.g., prosocial behavior and academic engagement) in China (e.g., Tseng, Banny, Kawabata, Crick, & Gau, 2013 ; but see Schwartz et al., 2010) . For example, Li, Xie, and Shi (2012) found that Chinese youth described prototypical youth perceived as popular as more prosocial and academic than did their American counterparts.
Overview of the Current Research
The goal of the current research was to elucidate the characteristics that contribute to social status during the initial years of adolescence in the United States and China, with attention to whether such characteristics are reflective of the cultural values and norms that youth embrace at this developmental phase. Examining this issue is important because it provides the foundation for understanding whether high-status youth are agents of cultural socialization, such that they instill characteristics consistent with cultural values and norms in their peers. Although there has been a spate of studies on social status in the peer system in China (e.g., Li et al., 2012; Niu et al., 2015; Tseng et al., 2013) , these studies have several limitations that make it difficult to draw conclusions. We sought to overcome three key limitations.
First, there has been insufficient comparison of American and Chinese samples given that the research to date has generally been conducted exclusively in China (e.g., Niu et al., 2015; Schwartz et al., 2010; Tseng et al., 2013) . Thus, it is unclear if the findings differ from those that would be yielded by research using identical methods with a comparable sample from the United States. Such a comparison provides an important window into the role of culture in shaping youth's social status given that the United States and China have been argued to be quintessential examples of individualist and collectivist cultures (Triandis et al., 1988) . The only comparative study asked youth to describe prototypical youth perceived as popular (Li et al., 2012) . Because it did not use the peer nomination technique, the study indicates what behaviors youth think define perceived popularity, but not what behaviors do so in reality. In the current research, we included youth in the United States and youth in mainland China. It was not possible to capture the substantial heterogeneity of each country, but attention was given to sampling from comparable areas (e.g., in regard to population density, socioeconomic status, and achievement level of the schools). To capture the characteristics that define social status in reality, peer nomination techniques were used to assess youth's behavior and social status.
Second, longitudinal research on the role of youth's behavior in their social status has been nearly absent in China (for an exception, see Tseng et al., 2013) , with no longitudinal research comparing American and Chinese youth. Hence, the direction of effects reflected in the associations identified in prior research between youth's behavior and social status is unclear in China. Thus, it is not possible to determine if culture contributes to the behavior that defines high social status. To address this issue, the current research used a three-wave longitudinal design, with 6 months between each wave. This permitted investigation of not only the concurrent associations between behavior and social status, but also the prospective associations. That is, we were able to evaluate the contribution of American and Chinese youth's behavior to their social status over time. The design also provided the opportunity to examine whether youth's social status contributes to their behavior over time in the United States and China. Drawing from cumulative continuity theory, Allen, Schad, Oudekerk, and Chango (2014) made the case that to maintain their social status, high status youth sustain and even intensify the behavior that initially bought them status, thereby leading to more status-consistent behavior over time. In addition, the higher youth's social status, the more positive their behavior may be over time due to enhanced social support at school, which may foster youth's sense of belonging and ultimately involvement at school (Véronneau et al., 2010; Welsh et al., 2001) .
Third, theory and research on high social status has focused mainly on likability and perceived popularity, with little attention to admiration. In fact, this dimension of social status has not been examined in the research in China. Inclusion of the three types of social status can provide insight into whether variations in the United States and China in the behavior that defines high social status are manifest across different types of social status or limited to certain types (e.g., perceived popularity). Thus, in the current research, we included not only likability and perceived popularity, but also admiration. The tendency for social status to be defined by This document is copyrighted by the American Psychological Association or one of its allied publishers.
positive behavioral profiles may be stronger for all three types of social status in China than the United States, but this may be particularly evident for perceived popularity given that Chinese youth may be less concerned than are American youth with individuation as they begin adolescence. Consequently, behavior in line with societally valued standards may be a stronger predictor of perceived popularity in China than the United States, leading perceived popularity to overlap more with likability and admiration in China (vs. the United States).
Method Participants
Participants were 934 youth in the United States and China. In the United States, there were 420 youth (mean age ϭ 12.75 years in the fall of 7th grade; 212 boys) from four public middle schools in the Midwest which serve primarily working-to middle-class families. Three schools were in small urban areas and one was in a rural area. The 2014 United States Census indicates that the areas where schools were recruited have population densities ranging from 1,523 to 2,449 people per square mile. In the small urban areas, 17% to 33% of the population over the age of 25 had at least a 4-year college degree, with median family gross incomes between $27,161 and $58,451. In the rural area, only 6% of the population over the age of 25 had a 4-year college degree or more, with the median family gross income being $34,426. The schools differed in their levels of achievement: Two schools achieved above the state average, one achieved at the state average, and one achieved below the state average. Reflecting the ethnic composition of the areas from which youth were recruited, they were primarily European American (95%), with 2% African American, and 3% Hispanic.
In China, participants were 514 youth (mean age ϭ 12.60 years in the fall of 7th grade; 276 boys) from three public middle schools serving a major urban area in Shandong province, the northeast district of China. As the birthplace to Confucius, Shandong province is considered the cradle of Chinese civilization. It is relatively traditional, with far less exposure to Western culture than large metropolitan areas such as Beijing and Shanghai. The population density of the area from which youth were recruited was comparable to those for the areas from which youth were recruited in the United States. There were 1,930 people per square mile, with 19% of the population over the age of 6 having at least a 4-year college degree. The annual discretionary income per capita (i.e., income after deduction of taxes and other mandatory charges) was ¥32,570 (Jinan Statistical Year Book, 2013) . Two of the schools were located at the outskirts of the urban area where the population densities, educational attainment, and economic levels are below that for the area as a whole; one school was in the center of the area where the population density, educational attainment, and economic development levels were above that for the area as a whole. The schools differed in their levels of achievement, with one high-achieving school, one average-achieving school, and one low-achieving school. Reflecting the ethnic composition of the areas from which youth were recruited, over 98% of the participants were of the Han ethnicity, which is the majority ethnicity in mainland China.
Procedure
The current research was approved by the Institutional Review Board of the University of the Illinois at Urbana-Champaign (Study Title: The Peer Relations Landscape During Early Adolescence in Three Countries; Protocol Number: 14,092). Beginning in the 7th grade in 2014, youth in the United States and China participated in three waves of data collection six months apart: Wave 1 took place in the fall of 7th grade when both American and Chinese youth made the transition to middle school, Wave 2 took place in the spring of 7th grade, and Wave 3 took place in the fall of 8th grade. Trained native research assistants administered surveys to youth in their native language in the classroom during two 45-min sessions. Youth completed the surveys on their own; they were given a sheet of paper to cover their answers to ensure privacy. Research assistants also emphasized that youth should not share their answers with their peers; particular note of this point was made when youth completed the peer nominations. In both countries, an opt-out consent procedure was used in which parents received a letter describing what was involved in participating in the study. If they did not want their youth to participate, they could contact the school; otherwise, youth took part in the research unless they themselves chose not to do so. Youth who did not participate read or did homework quietly in the classroom while their peers took part in the survey. Participation rates were 94% in the United States and 97% in China. Attrition over the entire study was 4% (8% in the United States and 1% in China). At Wave 1, youth with no missing data at the subsequent waves did not differ from those with missing data at the subsequent waves on any of the variables examined in this report.
Measures
The measures were initially developed in English. Standard translation and back-translation procedures (Brislin, 1980) were used with repeated discussion among a group of English and Chinese experts to modify the wording of the items to ensure equivalence in meaning between the English and Chinese versions (Erkut, 2010) . Linguistic factors were taken into account to ensure that the measures were naturally comprehensible to youth in both countries. Youth made peer nominations using a list of the names of the students in the group (e.g., grade, team, or class) with whom they shared classes throughout the day (for similar methods, see Cillessen & Borch, 2006; Rodkin, Farmer, Pearl, & Acker, 2006) . The five groups in the United States ranged in size from 75 to 90 students (M ϭ 84, SD ϭ 6.96). In China, there were a total of nine groups ranging in size from 48 to 64 students (M ϭ 57.11, SD ϭ 6.68). In American middle schools, youth travel from teacher to teacher with a different mixture of 20 to 25 students from their group, which is their entire grade in smaller schools or a team comprised of a subset of peers in their grade in larger schools, in each class. When youth move to 8th grade, the groups shift in schools where the group is a team, but stay the same in schools where the group is their grade. In Chinese middle schools, students' group is a class comprised of a subset of peers in their grade; they stay together for every class, with different teachers coming to their classroom. The youth remain in the same group for 8th grade. To aid youth's search in making nominations for each question (see below), the names of students in their group (e.g., grade, team, or class) were arranged alphabetically and by gender. This document is copyrighted by the American Psychological Association or one of its allied publishers.
Consistent with peer nomination methods used in prior research (e.g., LaFontana & Cillessen, 2002; Logis et al., 2013) , youth were told to nominate as many or as few peers as they desired. Social status. Three types of social status were assessed. At each wave, youth checked the names of peers (a) with likability, that is, peers whom they personally liked the most (喜欢交往的 孩子); (b) with perceived popularity, that is, peers whom they perceived to be popular (受欢迎、 人气高); and (c) whom they admired, respected, and wanted to be like (仰慕、尊重、想变成的孩子). Translating perceived popularity into Chinese is challenging given that there is not a Chinese term that perfectly corresponds to the English term. In the current research, following Niu and colleagues (2015) , we used two Chinese terms (i.e., 人气高、受欢迎) to represent perceived popularity. Together the two refer to youth who are well-known and who get much attention in the peer system. For each of the three types of social status, a proportion score was calculated by taking the number of nominations (e.g., for likability) that each student received and dividing it by the number of students in their group, thereby controlling for the size of the group. The proportion scores were arcsine transformed to ensure an even distribution of the scores (Cohen & Cohen, 1983) .
Prosocial behavior. Peer nominations of prosocial behavior were made following LaFontana and Cillessen (2002) . At each wave, youth nominated their peers (a) who were really kind and willing to help others (非常善良并且乐于助人) and (b) who were really nice-for example, always willing to do something nice for someone else (待人非常好 -比如,总是愿意为别人做一些好的 事情). Because the two items were highly correlated at each wave (rs ϭ .93 to .94 in the United States and .77 to .95 in China, ps Ͻ .001), the average of their arcsine transformed proportions was taken as an index of prosocial behavior.
Academic engagement. The peer nomination technique was also used to assess youth's academic engagement. Using Graham et al.'s (1998) methods, at each wave, youth nominated peers (a) who worked hard and got good grades in school (学习刻苦、 成绩好) and (b) who paid attention in class and listened to the teacher (上课认真听讲、听老师的话). A proportion score for each item was computed by taking the number of nominations that each student received and dividing it by the number of students in their group. Given substantial correlations between the two items at each wave (rs ϭ .91 to 92 in the United States and .85 to 87 in China, ps Ͻ .001), the two arcsine transformed proportion scores were averaged to index youth's academic engagement.
Results

What Is the Overlap Among the Three Types of Social Status?
In the first set of analyses, we examined the overlap among the three types of social status (i.e., likability, perceived popularity, and admiration) and whether they vary in the United States and China. To this end, the zero-order correlations between the different types (e.g., likability and perceived popularity) at each wave were compared between the two countries with independent correlation comparisons using Fisher's r-to-z transformations. As shown in Table 1 , consistent with prior research conducted with American and Chinese youth (e.g., LaFontana & Cillessen, 2002; Niu et al., 2015) , there was substantial overlap between likability and perceived popularity (rs ϭ .72 to .75 in the United States and .75 in China); the overlap did not differ between the United States and China, zs Ͻ 1. Admiration was also substantially positively associated with likability in the United States and China, with no differences between the two countries during the last two waves of the study (rs ϭ .73 and .79 in the United States and.75 and .78 in China), zs Ͻ 1, but the positive association was stronger at Wave 1 in the United States (r ϭ .85) than China (r ϭ .77), z ϭ 3.57, p Ͻ .001. However, admiration was more positively associated with perceived popularity in China (rs ϭ .80 to .86) than the United States (rs ϭ .55 to .68) at all three waves, zs Ͼ 7.03, ps Ͻ .001. There were no consistent gender differences in the overlap among This article is intended solely for the personal use of the individual user and is not to be disseminated broadly.
the three types of social status in the United States and China (see Supplemental Table S1 in the online supplemental materials).
What Characteristics Define Social Status?
The predictors of social status in the United States and China were investigated in two sets of analyses. First, concurrent analyses using comparisons of zero-order correlations allowed examination of the co-occurrence of prosocial behavior and academic engagement with each of the three types of social status in the two countries. Second, we evaluated the direction of effects reflected in the concurrent analyses with prospective analyses using bidirectional cross-lagged structural equation modeling (SEM) conducted with AMOS 20.0 (Arbuckle, 2011) . AMOS uses full information maximum likelihood (FIML) estimates, which provide more reliable standard errors in handling missing data under a wider range of conditions than does not only list and pairwise deletion but also mean imputation (Wothke, 2000) .
Concurrent analyses. The zero-order correlations between each of the behaviors (e.g., academic engagement) and each type of social status (e.g., admiration) at each wave were compared in the United States and China with independent correlation comparisons using Fisher's r-to-z transformations. As shown in Table 2 , consistent with expectations, regardless of time of assessment, prosocial behavior and academic engagement nominations were positively associated with all three types of social status in both countries, but this was stronger in China (rs ϭ .72 to .91) than the United States (rs ϭ .29 to .74), zs Ͼ 2.08, ps Ͻ .05.
We next investigated variations among the three different types of social status in terms of co-occurring behavior in the United States and China. To this end, the zero-order correlations between each of the behaviors (e.g., academic engagement) and each type of social status (e.g., admiration) at each wave were compared with one another within each country with dependent correlation comparisons using Fisher's r-to-z transformations. In the United States, consistent with prior research with American youth (e.g., Cillessen & Borch, 2006; LaFontana & Cillessen, 2002) , perceived popularity had the lowest positive associations with prosocial behavior and academic engagement; admiration had the strongest positive associations with such behavior. Specifically, prosocial behavior and academic engagement were more positively associated with likability (rs ϭ .60 to .68) than perceived popularity (rs ϭ .29 to .43) at each wave, zs Ͼ 8.69, ps Ͻ .001. The two positive behaviors were more positively associated with admiration (rs ϭ .71 to .74) than likability and perceived popularity, zs Ͼ 2.88, ps Ͻ .01, with the exception that at Wave 1, the correlations of the two behaviors with admiration (rs ϭ .71 and .72) did not differ from those with likability (rs ϭ .68), zs Ͻ 1.78, ns.
In China, a different pattern emerged: Despite the fact that positive behavior was characteristic of all three types of social status, prosocial behavior was associated more positively with likability than with the other types of social status and academic engagement was associated more positively with admiration. Specifically, the positive associations between prosocial behavior and likability (rs ϭ .79 to .86) were stronger than those between prosocial behavior and perceived popularity or admiration (rs ϭ .73 to .76), zs Ͼ 3.26, ps Ͻ .001, with the exception that at Wave 3 the correlations for likability and admiration did not differ (rs ϭ .79 and .81), z ϭ 1.27, ns. The positive associations between academic engagement and admiration (rs ϭ .90 to .92) were stronger than those between academic engagement and likability or perceived popularity (rs ϭ .72 to .78) at all three waves, zs Ͼ 11.17, ps Ͻ .001. Otherwise, there were no differences among the three types of social status, zs Ͻ1.65, ns.
Prospective analyses. The concurrent analyses revealed important variations in the behavioral profiles associated with social status in the United States and China. However, they did not provide a window into the direction of effects. To address this issue, two-group bidirectional cross-lagged models in the context of SEM were built, with separate models for each of the two behaviors as well as each of the three types of social status, yielding a total of six models. Behavior and social status were treated as manifest variables using the arcsined nomination proportion indexes. As shown in the a paths of Figure 1 , youth's social status (e.g., perceived popularity) was predicted from their behavior (e.g., academic engagement) at the prior adjacent waves, such that each path represents a 6-month lag (i.e., behavior at Wave 1 predicts social status at Wave 2 and behavior at Wave 2 predict social status at Wave 3). Conversely, as shown in the b paths of Figure 1 , youth's behavior was predicted from their social status at the prior adjacent waves (i.e., social status at Wave 1 predicts behavior at Wave 2 and social status at Wave 2 predicts behavior at Wave 3), permitting an examination of the reverse direction of effects. Auto-regression was taken into account by including the stability of each construct over time in the model with paths between adjacent waves as well as between the first and third wave. The concurrent associations between behavior and social status were included by allowing the constructs (Wave 1) or error variances (Wave 2 and 3) to correlate within each wave. To ensure that gender did not drive the effects we included gender (Ϫ1 ϭ This article is intended solely for the personal use of the individual user and is not to be disseminated broadly.
boys; 1 ϭ girls) as a covariate predicting each of the variables in the model. We did not anticipate differences in the cross-lagged paths across the three waves (i.e., Wave 1 to 2 and Wave 2 to 3) given that the major change in the attributes characterizing social status, particularly perceived popularity, had likely already occurred for youth in the current research who had already made the transition to middle school when we started studying them. Preliminary analyses also suggested that there were not consistent differences over time-that is, between the Wave 1 to 2 path and the Wave 2 to 3 path. Thus, the two cross-lagged paths for each direction of effects (e.g., the a paths in Figure 1 ) were forced to be equal to each other in the baseline models. Other than these constraints, the parameters were left unconstrained. To examine if the cross-lagged paths differ in the United States and China, the baseline models were compared to a set of constrained models in which the crosslagged paths from behavior to social status were forced to be equal between the two countries (i.e., the a paths in Figure 1 were constrained between the two countries) and another set of constrained models in which the cross-lagged paths from social status to behavior at each time point were forced to be equal between the two countries (i.e., the b paths in Figure 1 were constrained between the two countries). Country differences were determined by chi-square differences between the baseline and constrained models. All baseline and constrained models fit the data adequately (see Table 3) , 2 s Ͻ 67, ps Ͻ .001, comparative fit indices (CFIs) Ͼ .99, Tucker-Lewis indices (TLIs) Ͼ .94, and root mean square error of approximations (RMSEAs) Ͻ .09. As in the concurrent analyses (see above), prosocial behavior and academic engagement were in general more strongly associated with high social status in China than the United States, but this varied with type of social status.
Overall, the pattern of findings yielded by the prospective analyses was similar to those yielded by the concurrent analyses, but the size of the effects was smaller likely due in part to the substantial stability over time in both youth's behavior (rs ϭ .44 to .84 in the United States and .55 to .84 in China) and social status (rs ϭ .34 to .97 in the United States and .25 to .79 in China). As shown in Table 3 , prosocial behavior and academic engagement predicted higher likability over time: The more youth were viewed by their peers as prosocial and academically engaged, the more they were nominated as likable 6 months later, taking into account their prior likability. Comparison of the baseline models with the models constraining the cross-lags to be equal between the United States and China indicated that the pathways were stronger in China than the United States in which they were fairly weak, ⌬ 2 s Ͼ 11.90, p Ͻ .001. Pathways in the reverse direction were evident, but fairly weak. Youth's likability predicted higher prosocial behavior, but not academic engagement, over time, such that the more youth were liked by their peers, the more prosocial nominations they received 6 months later, over and above their prior prosocial nominations, with the strength of the pathways not differing between the two countries, ⌬ 2 s Ͻ 3.02, ns. Youth's prosocial behavior predicted their lower perceived popularity 6 months later after controlling for youth's earlier perceived popularity in the United States, but the effect was quite small. In contrast, youth's prosocial behavior was predictive of higher perceived popularity in China (see Table 3 ), ⌬ 2 ϭ 48.86, p Ͻ .001. Academic engagement predicted higher perceived popularity among youth over time in China, but not the United States, ⌬ 2 ϭ 29, p Ͻ .001. In the reverse direction the effects were quite small in both countries. Youth's perceived popularity predicted lower prosocial and academic behavior over time, taking into account their prior academic engagement in both countries, but this was significant only for academic behavior. There were no differences in the paths between the United States and China, ⌬ 2 s Ͻ 3.30, ns. Youth's prosocial behavior and academic engagement predicted higher admiration over time after taking into account their prior admiration in both the United States and China. Comparison of the baseline and constrained models indicated that the effects of such paths were similar for prosocial behavior in the United States and China, ⌬ 2 ϭ .71, ns, but stronger for academic engagement in China, ⌬ 2 ϭ 41.74, p Ͻ .001. In the reverse direction, admiration weakly predicted higher prosocial behavior among youth over time, taking into account their prior prosocial behavior; there was no difference in the strength of the pathways in the United States and China, ⌬ 2 ϭ .05, ns. However, admiration predicted higher academic engagement over time only in China, ⌬ 2 ϭ 4.09, p Ͻ .05. Figure 1 . Bidirectional cross-lagged model between attribute (i.e., prosocial behavior or academic engagement) and social status (i.e., likability, perceived popularity, or admiration). Gender was included as a covariate, which predicted all six variables included in the model. This document is copyrighted by the American Psychological Association or one of its allied publishers.
Some studies conducted in the United States find that highstatus girls tend to be more prosocial and academically engaged than are high-status boys (e.g., Cillessen & Borch, 2006; Wentzel & Caldwell, 1997) . However, other studies do not yield differences between girls and boys (e.g., Galván et al., 2011; O'Neil, Welsh, et al., 1997; Véronneau et al., 2010) . We explored differences between girls and boys in the United States and China, with attention to whether there is variation between the two countries. To this end, we ran the SEMs described above within each country. The baseline models were compared to constrained models in which the cross-lagged paths for the girls and boys were forced to be equal. Other than a tendency for prosocial behavior to be a more powerful predictor of girls' (vs. boys') social status (i.e., perceived popularity in the United States and likability in China), there were not consistent differences between girls and boys in either the United States or China (see Supplemental Table S2 in the online supplemental materials). Notably, the differences between the United States and China described above were evident for both girls and boys.
Discussion
Youth with high social status may be agents of cultural socialization in that they transmit characteristics to their peers that are in line with cultural values and norms (Chen, 2012) . Such a process may be particularly evident during adolescence when youth become more oriented toward their peers, at least in the United States (for a review, see Sandstrom, 2011) . The goal of the current research was to examine if the attributes that contribute to social status in the peer system during early adolescence reflect the distinct cultural values and norms in the United States and China. In this context, we addressed some of the major limitations (e.g., a dearth of comparative and longitudinal studies) of the spate of studies examining the characteristics of social status in China. High social status (i.e., likability, perceived popularity, and admiration) was characterized by positive behavior (i.e., prosocial behavior and academic engagement) in both the United States and China-in the areas in each country in which the current research was conducted. In line with cultural values and norms (e.g., interdependence), however, the tendency for high social status to be characterized by positive behavior was stronger in China (vs. the United States), with youth's positive behavior contributing more to their social status over time in China. The difference between the two countries was the largest for perceived popularity, which was characterized less by positive behavior than was likability and admiration in the United States, but not China. Collectively, the findings suggest that although there is much similarity in the behavior that defines high social status in the early adolescent peer system in the two countries, culture also plays an important role.
Overlap in Different Types of High Social Status in the United States and China
A key strength of the current research was the examination of three types of high social status-likability, perceived popularity, and admiration-in both the United States and China. This allowed Note. TLI ϭ Tucker-Lewis index; CFI ϭ comparative fit index; RMSEA ϭ root mean square error of approximation. Gender was included as a covariate. Given that there was no consistent pattern for time difference, the cross-lagged paths in the same direction were constrained to be equal across different frames within the United States and China. Estimates are for cross-lagged paths labeled in Figure 1 , with path a representing behavior to social status path at Wave 1 and 2, path b representing social status to behavior path at Wave 1 and 2. When there were country differences, estimates are from the SEMs in which the cross-lagged paths were left constrained between the United States and China. When there were no country differences, estimates are from the SEMs in which the cross-lagged paths were constrained to be equal between the United States and China.
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us to elucidate variation in the United States and China in the extent to which the three types are distinct versus similar. Likability was similarly associated with perceived popularity as well as admiration in the United States and China. Admiration, however, was more strongly associated with perceived popularity in China than the United States. The greater overlap between the two types of social status among Chinese (vs. American) youth may be due to the fact that in China, but not the United States, youth often elect peers whom they admire as classroom leaders. These leaders share teachers' responsibilities of organizing and managing classroom activities. Hence, they are particularly salient in the classroom, which may lead to perceived popularity given that youth viewed as popular are often highly visible in the peer system (Cillessen & Rose, 2005; Rodkin & Ryan, 2012) . However, the greater overlap between admiration and perceived popularity in China (vs. the United States) may also reflect the more positive behavior profile of youth perceived as popular in China.
Characteristics Defining Social Status in the United States and China
Consistent with prior research in both the United States and China (e.g., Graham et al., 1998; LaFontana & Cillessen, 2002; Li et al., 2012; Niu et al., 2015; Parkhurst & Hopmeyer, 1998; Véronneau et al., 2010; Wentzel & Caldwell, 1997) , higher social status was generally defined by positive behavioral profiles. The concurrent analyses indicated that the more youth were likable, perceived as popular, and admired, the higher their prosocial behavior and academic engagement in both countries. These concurrent associations (rs ϭ .28 to .93) were substantial in size, with most falling into what Cohen (1992) describes as the large range. The results from the prospective analyses also underscored similarity in the United States and China: Higher prosocial behavior and academic engagement generally predicted higher social status over time in both countries. The effects of youth's behavior on their social status were relatively small, which may in part be due to a history of youth's behavior shaping their social status over elementary school, with social status being quite stable by middle school (see Table 1 ). The similarity between the United States and China suggests that there may be some universality in terms of the attributes that confer social status on youth during early adolescence.
There were also important differences in line with the distinct cultural values and norms of the United States and China. Consistent with the idea that culture may play a role in the behavioral profiles of social status in the peer system, the characteristics of high social status were generally more positive in China (vs. the United States). Concurrently, prosocial behavior and academic engagement were more strongly associated with all three types of social status in China than the United States. Over time, such behaviors were also stronger predictors of youth's social status in China (vs. the United States) over and above youth's prior social status, as well as gender. The emphasis on interdependence and in-group harmony emphasized by China's collectivistic culture (Markus & Kitayama, 1991; Oyserman et al., 2002; Triandis et al., 1988) may heighten encouragement of prosocial behavior during peer interaction (Chen, 2012; Chen & French, 2008; French et al., 2011) . Moreover, high-status youth are often leaders in Chinese classrooms; as such, they are expected to acquire their status via behaving in a morally responsible manner, which includes acting prosocially (Chen & Fahr, 2001; Niu et al., 2015) . Confucianism may also lead academic engagement to be seen as reflecting the moral value of perfecting one's character (Li, 2003) .
Replicating prior research conducted in the United States (e.g., Cillessen & Mayeux, 2004; LaFontana & Cillessen, 2002; Parkhurst & Hopmeyer, 1998) , the behavioral profile for perceived popularity was less positive than that for likability or admiration in the United States. The concurrent analyses indicated that the associations for perceived popularity with prosocial behavior and academic engagement were weaker than that for likability and admiration in the United States, but not China. The prospective analyses painted a similar picture. Although prosocial behavior and academic engagement predicted higher likability and admiration over time, prosocial behavior predicted lower perceived popularity over time in the United States, albeit weakly. In contrast, prosocial behavior and academic engagement predicted higher perceived popularity over time in China.
The difference in the two countries in the behavioral profiles of perceived popularity may be due in part to differences in how adolescence is viewed. Negative behavior defines perceived popularity more in adolescence than earlier in children's lives in the United States (e.g., Cillessen & Borch, 2006; Galván et al., 2011; Rose et al., 2004) , presumably because such behavior represents a means of individuating from adults, which is often of much concern for youth during this phase of development in the West (Moffitt, 1993) . Consequently, American youth high in perceived popularity may act to lead their peers away from cultural values and norms during adolescence, which may ultimately lead to changes in American culture (for a discussion of peers as agents of cultural change, see Chen, 2012) . However, given that other highstatus youth act in accord with cultural values and norms, along with the tendency for most youth to outgrow the rebellious phase of adolescence, this may be limited. In China, adolescence is viewed more as a time of fulfilling family responsibilities (Pomerantz et al., 2011; Qu et al., 2016) , which may require Chinese (vs. American) youth to abide more by societal norms by being prosocial and academically engaged. Thus, youth may not see their peers who deviate from such behavior as popular. Taken together with the similarities in the defining characteristics of social status in the United States and China, the differences suggest a "universalism without the uniformity" (Shweder & Sullivan, 1993) perspective in which there may be a universal tendency for positive behavior to confer social status, but the extent to which it does so over the course of development may be modulated by culture.
The tendency for the behavioral profiles of youth perceived as popular to be similar to youth who are likable and admired, along with the similar overlap among the three types of social status, in China raises the possibility that Chinese youth may not differentiate among the three types of social status to the same extent as do their American counterparts. However, this does not appear to be the case given that prosocial behavior and academic engagement differentially contributed to the three types of social status among Chinese youth. Prosocial behavior was more important to likability (vs. perceived popularity and admiration) and academic engagement was more important to admiration (vs. perceived popularity and likability), with the two behaviors being equally important to perceived popularity. In contrast, prosocial behavior and academic engagement did not differentially contribute to the three types of This document is copyrighted by the American Psychological Association or one of its allied publishers.
social status in the United States. These findings suggest that Chinese (vs. American) youth may take a more nuanced approach to social status in particularly valuing prosocial behavior for peers they like, but particularly valuing academic engagement for those they admire; perceived popularity may be driven by the combination of the two. However, it may also be that American youth do not distinguish prosocial behavior and academic engagement among their peers to the same extent as do their Chinese counterparts, as reflected in the stronger associations between the two types of behavior in the United States (rs ϭ .92 to .93) than China (rs ϭ .82 to .85), zs Ͼ 5.04, ps Ͻ .001.
The Role of High Social Status in Behavior in the United States and China
Given theory and research suggesting that social status may contribute to youth's behavior over time (e.g., Allen et al., 2014; Véronneau et al., 2010; Welsh et al., 2001) , we also investigated whether youth's social status predicts their subsequent behavior in the United States and China. Likability and admiration predicted youth's prosocial behavior over time in the United States and China such that higher social status foreshadowed higher prosocial behavior adjusting for earlier prosocial behavior and gender. Admiration also predicted academic engagement over time, but only in China. These findings are consistent with those yielded by prior research conducted in the United States (e.g., Véronneau et al., 2010; Welsh et al., 2001) and are in line with cumulative continuity theory that to maintain their social status, high status youth sustain and even intensify the behavior that initially bought them such status, thereby leading to more status-consistent behavior over time (Allen et al., 2014) as well as the idea that higher social status confers benefits (e.g., social support) that may foster positive behavior (Véronneau et al., 2010) .
A different pattern emerged for perceived popularity: Such social status was predictive of youth's lower academic engagement over time in both countries. This tendency is in line with some prior research in the United States that has been interpreted as in line with cumulative continuity theory, given that lower academic engagement appears to contribute to perceived popularity (Allen et al., 2014) . However, the current findings appear to be at odds with cumulative continuity theory given that the behavioral profile of youth perceived as popular is positive, albeit less positive than the profiles for other types of social status, with academic engagement not contributing to such social status over time. The tendency for perceived popularity to put both American and Chinese youth at risk may represent the start of perceived popularity becoming less positive in terms of its behavioral profile-a trend already beginning in the United States. Caution should be taken in interpreting the results regarding the role of social status in behavior given that the effects of social status on subsequent behavior are quite small, both in absolute and relative (i.e., compared to the effects of behavior on social status over time) terms.
Limitations and Future Directions
The current research has several limitations that point to directions for future research. First, we examined the role of two important characteristics-prosocial behavior and academic engagement-in predicting youth's social status in the early adolescent peer system in the United States and China. We chose these two characteristics because they have been identified as central for all three types of social status (e.g., de Bruyn & Cillessen, 2006; Graham et al., 1998; LaFontana & Cillessen, 2002; Parkhurst & Hopmeyer, 1998; Véronneau & Dishion, 2011) . However, youth's social status, particularly perceived popularity, is associated with other characteristics, such as appearance, sociability, and athletic ability (e.g., French, Niu, & Purwono, 2015; LaFontana & Cillessen, 2002; Niu et al., 2015) . We also did not examine other types of social status-for example, we did not assess rejection (e.g., nominations of peers whom youth like the least), which would have allowed us to identify youth at the low end of the social status continuum. Future research should include peer nominations of a wider range of characteristics and social status to more fully elucidate similarities and differences in the behavioral profiles that define youth's social status in the United States and China.
This may be of particular importance when it comes to negative characteristics, such as antisocial behavior and academic disengagement, which we did not examine given that school personnel felt it would be harmful for youth to make peer nominations of such characteristics. Notably, the tendency documented in the current research for positive characteristics to be less defining of perceived popularity than likability among American youth parallels the inverse tendency for negative characteristics to be more defining of perceived popularity (e.g., Cillessen & Borch, 2006; Dijkstra, Lindenberg, & Veenstra, 2008; Parkhurst & Hopmeyer, 1998; Troop-Gordon, Visconti, & Kuntz, 2011) . The findings yielded by prior research with Chinese youth using negative characteristics are inconsistent. Niu and colleagues (2015) , for example, reported a positive association between perceived popularity and aggression during adolescence (for a similar finding during elementary school, see Schwartz et al., 2010) , which was stronger than the association between likability and aggression; however, perceived popularity (vs. likability) was also more strongly associated with positive characteristics (e.g., prosocial behavior). In contrast, in Tseng and colleagues' (2013) study of elementary school youth, perceived popularity was negatively associated with aggression (for a similar finding, see Li et al., 2012) , with this characteristic predicting lower perceived popularity over time.
Second, there was considerable overlap in the current research among likability, perceived popularity, and admiration indicating that youth who are high on one type of social status are likely to be high on the other two types. However, the overlap was not to such an extent as to suggest that the three types of social status represent a single dimension. A drawback of the analytic approach we took is that it was not possible, given issues of power and multicollinearity, to examine the role of youth's behavior in each type of social status exclusive of the other types of social status. Had we been able to take such an approach we would have been able to identify the behavior that contributes, for example, to perceived popularity holding likability constant, which may have yielded conclusions about perceived popular youth who are not necessarily likable. Research conducted in the United States finds that youth perceived as popular who are also likable are viewed as more prosocial by their peers than are youth perceived as popular who are not likable (Rodkin et al., 2000) . Although this is certainly an important direction for future research concerned with elucidating social status in the peer system in the United States and This document is copyrighted by the American Psychological Association or one of its allied publishers.
China, the approach we took represents an important first step. Most significantly, it captures social status as it naturally exists (e.g., perceived popular youth tend to also be well liked). Third, the current research focused on only a thin slice of development. In doing so, it revealed differences in the United States and China in the characteristics that predict youth's social status during early adolescence, with the largest difference between the two countries being in perceived popularity. This may be in part because early adolescence is a time when youth perceived as popular exhibit relatively negative behavioral profiles in the United States (for reviews, see Cillessen & Rose, 2005; Rodkin & Ryan, 2012) . However, in the elementary school years, the profiles of such youth are more positive (e.g., LaFontana & Cillessen, 2002) . It will be important to examine the characteristics of social status, particularly perceived popularity, before and after the early adolescent years in both the United States and China to identify whether social status in the peer system reflects cultural values and norms at these phases of development as well. Given the stability of social status in the current research (see Table 1 ), it may be particularly fruitful to study social status at earlier phases of development when such status may be in the process of becoming established. Examination over longer time spans to capture larger changes may also be useful.
Fourth, although we made every effort to recruit comparable samples from the United States and China, our samples do not fully represent the diversity within each country. For example, our American sample consisted of mainly European American youth, but social status behavior profiles vary with ethnicity (e.g., Meisinger, Blake, Lease, Palardy, & Olejnik, 2007) . In addition, although the structure of middle schools is relatively homogeneous in China, this is not the case in the United States. Hence, the schools attended by the American sample do not fully reflect the variability in the structural features of middle schools in the United States. The behavioral profiles of high-status youth may be influenced by youth's school experience. For example, youth in kindergarten through 8th-grade schools do not experience much disruption in their peer relations compared to their counterparts who make the transition from elementary to middle school. In China, there is a substantial urban-rural divide. Rural areas are not as modernized, developed, and Westernized as urban areas. Although our Chinese sample was not from a large metropolitan area, it was from an economically developed urban area in which there is exposure to Western ideas, which may have inflated the similarity with the United States.
Fifth, we did not directly measure youth's endorsement of independent and interdependent values and norms in the two countries. Differences between the United States and China in such values and norms are evident (e.g., Hofstede, 2001; Oyserman et al., 2002) , with evidence that they are internalized by American and Chinese youth as manifest in their views of themselves (e.g., Setoh, Qin, Zhang, & Pomerantz, 2015; Wang, 2004) . There is also evidence that as youth enter adolescence in the United States and China they hold distinct views of this phase of development in line with cultural values and norms (Qu et al., 2016) . However, substantial variability within each country exists in both youth's views of themselves and adolescence (e.g., Qu et al., 2016; Setoh et al., 2015) . An important direction for future research is to examine if differences in the peers that American and Chinese youth see as high in social status vary with the variability in youth's views (e.g., the more youth personally endorse values and norms in line with those of their culture, the more they admire peers whose behavior reflects such values and norms) or are due to broader cultural endorsement of values and norms (e.g., the more classrooms or schools as a whole endorse values and norms in line with those of their culture, the more youth admire peers whose behavior reflects such values and norms, regardless of youth's personal endorsement).
Conclusions
The current research makes inroads into understanding the role of culture in social status in the peer system during early adolescence. There is much similarity in the characteristics of high social status (i.e., likability, perceived popularity, and admiration) in the early adolescent peer system in the United States and China. However, there are also important differences that reflect the distinct cultural values and norms of the two countries. Prosocial behavior and academic engagement not only were more strongly associated with all three types of social status at each time point in China (vs. the United States) but were also stronger predictors of youth's social status over time in China. This difference was most evident for perceived popularity (vs. likability and admiration), which had the least positive behavioral profile in the United States, but not China. Collectively, the findings suggest that although there may be a universal element to the characteristics that confer high social status during early adolescence, there is not necessarily cultural uniformity. 
